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Republic of the Philippines CABAYAN DE GROD CITY

Pepartment of Education A

REGION X B
DIVISION OF CAGAYAN DE ORO CITY . _>

Office of the Schools Division Superintendent

s,

03 October 2023

DIVISION MEMORANDUM
No. SQIQ s.2023

REITERATION ON THE PREPARATION OF LESSONS THROUGH DAILY LESSON
LOG (DLL) OR DETAILED LESSON PLAN (DLP)

TO:
Assistant Schools Division Superintendent
Chief, Curriculum and Teaching Division
Chief, School Governance Operations Division
Curriculum and Teaching Division Personnel
School Governance Operations Division Personnel
Public Elementary and Secondary School Heads
Public Elementary and Secondary Teachers
This Division

1l Pursuant to DepEd Order No. 042, s. 2016 titled Policy Guidelines on Daily
Lesson Preparation for the K to 12 Basic Education Program, the field is hereby
directed to adhere the said order.

2. School Heads and Master Teachers shall mentor proficient teachers in the
preparation of DLPs and DLLs following the prescribed template
(https:/ /bit.ly /46tp6gZ), with contextualized teaching-learning process, and areas
for teacher’s reflection.

3 Teachers with at least 1 year of teaching experience, including teachers with
private school and higher education institution (HEI) teaching experience shall not
be required to make a DLP. They shall be required to fill out a weekly DLL.

4. Newly hired teachers without professional teaching experience shall be
required to prepare a daily DLP.

5. In adherence to Equal Opportunity Principle (EOP), inclusive and fair
treatment is accorded to all personnel regardless of age, gender and sexual
orientation, disability, religion, and ethnicity.

Address: Fr. William F. Masterson Ave., Upper Balulang, Cagayan de Oro City
| Mobile No: +63 975 6403 226 (Globe) | +63 951 1710 902 (Smart)
Email Address: cagayandeoro.city@deped.gov.ph




Republic of the Philippines

Pepartment of Education

REGION X
DIVISION OF CAGAYAN DE ORO CITY

Office of the Schools Division Superintendent

6. Immediate compliance with this Memorandum is desired.

ROY LO E. GAZO
Schools Division Superinterdent

Encl.: As stated
To be indicated in the Perpetual Index
under the following subjects:

DAILY LESSON LOG LESSON PLAN

RAL-/DM- reiteration on the preparation of lessons through daily lesson log (dll) or detailed lesson plan (dlp)
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Republic of the Pbhilippines

Bepartment of Education

17 JUN2016
DepEd ORDER
No. 42 s B 2016

POLICY GUIDELINES ON DAILY LESSON PREPARATION
FOR THE K TO 12 BASIC EDUCATION PROGRAM

To:  Undersecretaries
Assistant Secretaries
Bureau and Service Directors
Regional Directors
Schools Division Superintendents
Public and Private Elementary and Secondary Schools Heads
All Others Concerned

1. In line with the implementation of Republic Act (RA) No. 10533 or the
Enhanced Basic Education Act of 2013, the Department of Education (DepEd) issues
the enclosed Policy Guidelines on Daily Lesson Preparation for the K to 12 Basic
Education Program.

2, Planning lessons is fundamental to ensuring the delivery of teaching and
learning in schools. These guidelines aim to support teachers in organizing and
managing their classes and lessons effectively and efficiently and ensure the
achievement of learning outcomes.

3. Furthermore, these guidelines affirm the role of the K to 12 teacher as a
facilitator of learning. Preparing for lessons through the Daily Lesson Log (DLL) or
Detailed Lesson Plan (DLP) and provides teachers with an opportunity for reflection
on what learners need to learn, how learners learn, and how best to facilitate the
learning process. These guidelines also aim to empower teachers to carry out quality
instruction that recognizes the diversity of learners inside the classroom, is committed
to learners’ success, allows the use of varied instructional and formative assessment
strategies including the use of information and communications technologies (ICTs),
and enables the teacher to guide, mentor, and support learners in developing and
assessing their learning across the curriculum.

4. These guidelines will remain in force and in effect unless sooner repealed,
amended, or rescinded. All issuances inconsistent with this Order are hereby
rescinded.

5. Immediate dissemination of and strict compliance with this Order is directed.

(

BR. ARMIN A. LUI O FSC
Secretary

4 Complex, Meralco Avenue, Pasig City 1600 g 633-7208/633-7228/632-1361 a 636-4876/637-6209 4 www.deped.gov.ph



Encl.:
As stated

References:
DepEd Order: Nos. 43, s. 2013 and 70, s. 2012
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‘ (Enclosure to DepEd Order No. 42, s. 2016)

POLICY GUIDELINES ON DAILY LESSON PREPARATION FOR THE K TO 12 BASIC
EDUCATION PROGRAM

I. Rationale

1. The Department of Education (DepEd) recognizes that instructional planning is
essential to successful teaching and learning (Dick & Reiser 1996). Instructional
planning is the process of determining what learning opportunities students in school
will have by planning “the content of instruction, selecting teaching materials,
designing the learning activities and grouping methods, and deciding on the pacing
and allocation of instructional time” (Virginia Department of Education). According to
Airasian (1994), planning is a vital step in the instructional process. It involves
identifying expectations for learners and choosing the materials and organizing the
sequential activities that will help learners reach those expectations. Instructional
planning guarantees that teaching and learning are the central focus of classroom
activity. Furthermore, it helps ensure that the time spent inside the classroom is
maximized for instruction, is responsive to learners’ needs, and therefore
communicates expectations of achievement to learners (Stronge, 2007).

2. Research shows that effective teachers organize and plan their instruction
(Misulis 1997; Stronge 2007). With content and performance standards and learning
competencies firmly articulated in the K to 12 curriculum, it is easier for teachers to
carry out both short-term and long-term instructional planning. Under the K to 12
Basic Education Program, teachers can in fact plan student learning for a year, a
semester, a quarter, a unit, or a lesson and secure coverage of the curriculum.

3. DepEd issues these guidelines on daily lesson preparation based on the belief
that planning is fundamental to ensuring the delivery of teaching and learning in
schools. Daily lesson preparation also encourages reflective practice since it requires
teachers to think about and reflect on their instructional practices on a daily basis.
Article IV, Section 2 of the Code of Ethics for Professional Teachers adopted in 1997
through Board Resolution No. 435 by the Board of Professional Teachers states that
“every teacher shall uphold the highest standards of quality education, shall make the
best preparations for the career of teaching, and shall be at his best at all times in the
practice of his profession.” This policy is therefore meant to support teachers in
upholding quality education standards by affirming the importance of instructional
planning through Daily Lesson Log (DLL) or Detailed Lesson Plan (DLP) preparation.
These guidelines ultimately aim to assist teachers in not only effectively managing
instruction but also managing the performance of one of their core functions, which is
to facilitate learning inside their classrooms.
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II. Scope of the Policy

4. This DepEd Order provides the guidelines in the preparation of daily lessons
through the DLP and DLL by teachers from K to 12. This was also developed in
collaboration with teachers and school heads to ensure that those affected by the
policy would be consulted.

III. Definition of Terms

5. For purposes of this Order, the following terms are defined as follows:
a. Instruction refers to the methods and processes used to direct learning.
b. Instructional planning is the process of systematically planning, developing,

evaluating, and managing the instructional process by using principles of teaching
and learning.

c. Daily Lesson Log (DLL) is a template teachers use to log parts of their daily
lesson. The DLL covers a day’s or a week’s worth of lessons and contains the following
parts: Objectives, Content, Learning Resources, Procedures, Remarks and Reflection.

d. Detailed Lesson Plan (DLP) is a teacher’s “roadmap” for a lesson. It contains a
detailed description of the steps a teacher will take to teach a particular topic. A
typical DLP contains the following parts: Objectives, Content, Learning Resources,
Procedures, Remarks and Reflection.

IV. Policy Statement

6. DepEd hereby issues these guidelines on daily lesson preparation to
institutionalize instructional planning as a critical part of the teaching and learning
process. These guidelines are meant to support teachers in effectively organizing and
managing K to 12 classrooms to be genuinely responsive to learners’ needs. Moreover,
these guidelines in the preparation of DLP and DLL shall inculcate reflective practice
among teachers by providing them opportunities to think about and reflect on their
instructional practices. Daily lesson preparation is part of the teacher’s core function
as a facilitator of learning inside the classroom as affirmed through DepEd’s Results-
based Performance Management System (RPMS). Well-prepared and well-planned
lessons are fundamental to ensuring the delivery of quality teaching and learning in
schools.
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V. Lesson Preparation
A. The instructional process

Tie According to Airasian (1994), the instructional process is made up of three (3)
steps: (1) planning instruction; (2) delivery of instruction; and (3) assessment of
learning. This means that teaching begins even before a teacher steps in front of a
class and begins a lesson. This also means that teachers are expected to be able to
organize and develop a plan for teaching, implement that plan, and measure how
effectively they implemented a plan.

B. Lesson planning

8. Lesson planning is one way of planning instruction. Lesson planning is a way of
visualizing a lesson before it is taught. According to Scrivener (2005), planning a
lesson entails “prediction, anticipation, sequencing, and simplifying.” Lesson planning
is a critical part of the teaching and learning process.

9. The objective of lesson planning is learning. Lesson planning helps teachers set
learning targets for learners. It also helps teachers guarantee that learners reach those
targets. By planning lessons, teachers are able to see to it that daily activities inside
the classroom lead to learner progress and achievement or the attainment of learning
outcomes.

10. Lesson planning is a hallmark of effective teaching. As mentioned, effective
teachers organize and plan instruction to ensure learners’ success inside the
classroom. According to Stronge (2007), research shows that instructional planning
for effective teaching has the following elements:

a. Identifying clear lesson and learning objectives while carefully linking activities to
them, which is essential for effectiveness

b. Creating quality assignments, which is positively associated with quality
instruction and quality student work

c. Planning lessons that have clear goals, are logically structured, and progress
through the content step-by-step

d. Planning the instructional strategies to be deployed in the classroom and the
timing of these strategies :

e. Using advance organizers, graphic organizers, and outlines to plan for effective
instructional delivery

f. Considering student attention spans and learning styles when designing lessons
Systematically developing objectives, questions, and activities that reflect higher-
level and lower-level cognitive skills as appropriate for the content and the student

Page 3 of 16



therefore, have learner-centered objectives that are aligned with the standards of the
curriculum.

17. In preparing daily lessons, teachers can also make use of multiple resources
that are available to them including the Teacher’s Guide (TG), Learner’s Material (LM),
additional materials from the Learning Resources Management and Development
System (LRMDS) portal, textbooks, and others supplementary materials, whether
digital, multimedia, or online, including those that are teacher-made. However, these
materials should be used by teachers as resources, not as the curriculum.

18. How should it be taught? With a lesson plan, teachers can predict which parts
of the lesson learners will have difficulty understanding. Teachers can then prepare
strategies that help learners learn, build learners’ understanding and respond to
learners’ needs. Teachers can explore utilizing different instructional strategies that
consider learners’ varying characteristics including cognitive ability, learning style,
readiness level, multiple intelligences, gender, sociceconomic background, ethnicity,
culture, physical ability, personality, special needs, and the different ways learners
master the content of a particular learning area. This presupposes flexibility in the
way a teacher plans lessons. This means that a teacher can prepare a lesson plan but
must remain open to the possibility of adjusting instruction to respond to the needs of
learners.

19. Furthermore, this requires teachers to treat learners not as passive recipients
of knowledge but as active agents in their own learning. A lesson plan therefore should
show what the teacher and learners will do in the classroom to build understanding of
the lesson together. Beyond demonstrating what a teacher needs to do inside the
classroom, a lesson plan should describe what learners need to do as co-constructors
of knowledge inside the classroom.

20. How should learning be assessed? Effective teachers do not only prepare
lesson plans, they also prepare an assessment plan or specifically a formative
assessment plan. As defined in DepEd Order No. 8, s. 2015 entitled Policy Guidelines
on Classroom Assessment for the K to 12 Basic Education Program, formative
assessment “refers to the ongoing forms of assessment that are closely linked to the
learning process. It is characteristically informal and is intended to help students
identify strengths and weaknesses in order to learn from the assessment experience.”
Once the objectives of the lesson have been identified, teachers need to prepare a
formative assessment plan integrated into the lesson and aligned with the lesson
objectives. This means that a teacher needs to rely on multiple ways of assessing
learning inside the classroom. DepEd Order No. 8, s. 2015 presents a list of formative
assessment methods that teachers can use during different parts of a lesson.

21 This also means that a lesson plan should embody the unity of instruction and

assessment. While planning lessons, teachers need to be able to identify reliable ways
to measure learners’ understanding. This means that teachers need to communicate
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to learners what they are expected to learn, involve them in assessing their own
learning at the beginning, during, and end of every lesson, and use data from the
assessment to continually adjust instruction to ensure attainment of learning
outcomes.

C. Parts of a lesson plan

22, As stated previously, the basic parts of a lesson plan include a beginning,
middle, and end. These are referred to as Before the Lesson, the Lesson Proper, and
After the Lesson.

23.  Before the Lesson. This is the lesson opening or the “beginning” of lesson
implementation. Before the actual lesson starts, the teacher can do a variety of things
including but not limited to the following: a) review the previous lesson/s; b) clarify
concepts from the previous lesson that learners had difficulty understanding; c)
introduce the new lesson; d) inform the class of the connection between the old and
new lesson and establish a purpose for the new lesson; and e) state the new lesson’s
objectives as a guide for the learners.

24. This part of the lesson is the time to check learners’ background knowledge on
the new lesson. It can also be a time to connect the new lesson to what learners
already know. It is during this time that teachers are encouraged to get learners to be
interested in the new lesson through the use of “start-up” or “warm-up” activities.
Teachers should also allow learners to ask questions about the new lesson at this time
to assess if learners understand the purpose of learning the new lesson.

25.  The Lesson Proper. This is the “middle” or main part of the lesson. During this
time, the teacher presents the new material to the class. This is the time when a
teacher “explains, models, demonstrates, and illustrates the concepts, ideas, skills, or
processes that students will eventually internalize” (Teach for America 2011). This is
also the part of the lesson in which teachers convey new information to the learners,
help them understand and master that information, provide learners with feedback,
and regularly check for learners’ understanding. If teachers require more time to teach
a certain topic, then this part of the lesson can also be a continuation of a previously
introduced topic.

26.  After the Lesson. This is the lesson closing or the “end” of the lesson. This can
be done through different “wrap-up” activities. Teachers can provide a summary of the
lesson or ask students to summarize what they have learned. Teachers can also ask
learners to recall the lesson’s key activities and concepts. The lesson closing is meant
to reinforce what the teacher has taught and assess whether or not learners have
mastered the day’s lesson.
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D. Instructional models, strategies, and methods

27. In planning lessons, teachers can choose from a variety of instructional models
and their corresponding strategies and methods. An instructional model is a teacher’s
philosophical orientation to teaching. It is related to theories of learning including
behaviorism, cognitivism, constructivism, social interactionism, and others. An
instructional strategy is a teaching approach influenced by the abovementioned
educational philosophies, while an instructional method is the specific activity that
teachers and learners will do in the classroom.

28. An instructional strategy is what a teacher uses inside the classroom to
achieve the objectives of a lesson. A teacher can use a strategy or a combination of
strategies to do this. Below are examples of different instructional strategies briefly
explained (Saskatchewan Education 1991):

a. Direct instruction is systematic, structured and sequential teaching. Its basic
steps include presenting the material, explaining, and reinforcing it. According to
Borich (2001), direct instruction methods are used to teach facts, rules, and action
sequences. Direct instruction methods include compare and contrast, demonstrations,
didactic questions, drill and practice, guides for reading, listening and viewing,
lecture, etc.

b. Indirect instruction is a teaching strategy in which the learner is an active
and not passive participant. Indirect instruction methods are used for concept
learning, inquiry learning and problem-centered learning (Borich 2011). Indirect
instruction methods include case study, cloze procedure, concept formation, inquiry,
problem solving, reflective discussion, etc.

c: Interactive instruction is teaching that addresses learners’ need to be active
in their learning and interact with others including their teachers and peers.
Interactive methods of teaching include brainstorming, debates, cooperative learning,
interviewing, small group discussion, whole class discussion, etc.

d. Experiential instruction is teaching students by directly involving them in a
learning experience. This strategy emphasizes the process and not the product of
learning. Experiential learning methods include games, experiments, field trips, model
building, field observations, role play, simulations, etc.

e Independent study is teaching in which the teacher’s external control is
reduced and students interact more with the content (Petrina in press). Independent
study methods aim to develop learners’ initiative, self-reliance, and self-improvement
and include assigned questions, correspondence lessons, computer assisted
instruction, essays, homework, learning contracts, reports, research projects, etc.
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29. In planning lessons, teachers can employ and combine a variety of teaching
strategies and methods to deliver instruction. In choosing strategies and methods to
use in teaching, the teacher has to consider learner diversity and whether or not the
strategies or methods will respond to what learners inside the classroom need.

E. Features of the K to 12 Curriculum

30. In preparing daily lessons, teachers are encouraged to emphasize the features of
the K to 12 curriculum as discussed briefly below:

31. Spiral progression. The K to 12 curriculum follows a spiral progression of content.
This means that students learn concepts while young and learn the same concepts
repeatedly at a higher degree of complexity as they move from one grade level to
another. According to Bruner (1960), this helps learners organize their knowledge,
connect what they know, and master it. Teachers should make sure that in preparing
lessons, learners are able to revisit previously encountered topics with an increasing
level of complexity and that lessons build on previous learning.

32. Constructivism. The K to 12 curriculum views learners as active constructors of
knowledge. This means that in planning lessons, teachers should provide learners
with opportunities to organize or re-organize their thinking and construct knowledge
that is meaningful to them (Piaget 1950). This can be done by ensuring that lessons
engage and challenge learners and tap into the learners’ zone of proximal development
{ZPD) or the distance between the learners’ actual development level and the level of
potential development (Vygotsky 1978). Vygotsky (1978) suggests that to do this,
teachers can employ strategies that allow collaboration among learners, so that
learners of varying skills can benefit from interaction with one another.

33. Differentiated instruction. All K to 12 teachers are encouraged to differentiate their
teaching in order to help different kinds of learners meet the outcomes expected in
each lesson. Differentiation or differentiated instruction means providing multiple
learning options in the classroom so that learners of varying interests, abilities, and
needs are able to take in the same content appropriate to their needs, According to
Ravitch (2007), differentiation is instruction that aims to “maximize each student's
growth by recognizing that students have different ways of learning, different interests,
and different ways of responding to instruction.”

Differentiation is just one of the strategies available to teachers in the K to 12
classroom. In planning lessons, teachers are encouraged to think about and include in
their lessons options for different kinds of learners to understand and learn the
lesson’s topic. This means that teachers need to continually conduct formative
assessment of learners to be able to articulate these options for learners. However, it
shall still be up to the individual teacher to decide when to utilize differentiated
instruction in the classroom.
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Importance of lesson planning

11. Planning lessons increases a teacher’s chances of carrying out a lesson
successfully. It also allows teachers to be more confident before starting a lesson.

12; Lesson planning inculcates reflective practice as it allows teachers to think
about their teaching. By planning lessons daily, teachers are able to think about and
reflect on different strategies that work inside the classroom including research-based
strategies. Making a habit of lesson planning ensures that teachers truly facilitate
learning and respond to learners’ needs inside the classroom.

13. Additionally, lesson planning helps teachers’ master learning area content.
Through the preparation of effective lesson plans, teachers are able to relearn what
they need to teach. In the classroom, well-prepared teachers show ownership of the
learning area they teach. Lesson planning helps teachers know their learners and
teach what students need to learn and therefore ensures curriculum coverage.

Elements of a lesson plan

14, As mentioned, a lesson plan serves as a teacher’s “road map” for a particular
lesson. It is a guide for instruction and contains details of what a teacher and learners
will do in order to tackle a particular topic. Experts agree that a lesson plan should
aim to answer the following questions (Virginia Department of Education):

a) What should be taught?

b) How should it be taught?

c) How should learning be assessed?

15. What should be taught? Teachers must have a deep understanding of the
curriculum and strive to teach its content. In planning daily lessons, teachers need to
follow the Curriculum Guide (CG) of the learning area being taught. Using the CG,
teachers can plan the many ways to teach what it contains including the content
standards or the essential knowledge that students need to learn, performance
standards or the abilities and skills learners need to demonstrate in relation to the
knowledge they have learned, and learning competencies or the knowledge, skills, and
attitudes learners need to demonstrate in every lesson.

16. Following the CG, teachers can also plan their instruction backwards. That is,
they can set a long-term vision of what learners need to be able to master in terms of
content and competencies at the end of the school-year and endeavor to achieve this
goal. At the end of the year, learners should have mastery of grade level standards and
demonstrate readiness to learn the curriculum standards of the next grade level.
Teachers can guarantee this by taking advantage of and maximizing the coded
curriculum. The lessons teachers plan daily should aid learners in mastering the
content and competencies of the curriculum progressively. Each lesson plan should,
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34. Contextualization. Section 5 of RA 10533 or the Enhanced Basic Education Act of
2013 states that the K to 12 curriculum shall be learner-centered, inclusive and
developmentally appropriate, relevant, responsive, research-based, culture-sensitive,
contextualized, global, and flexible enough to allow schools to localize, indigenize, and
enhance the same based on their respective educational and social contexts. K to 12
teachers are allowed to use contextualization strategies in their lessons.

According to DepEd Order No. 32, s. 2015 entitled Adopting The Indigenous Peoples
Education Curriculum Framework, contextualization is “the educational process of
relating the curriculum to a particular setting, situation, or area of application to
make the competencies relevant, meaningful, and useful to all learners.” The degree of
contextualization can be further distinguished into localization which involves relating
curriculum content to information and materials found in the learners’ immediate
community, and indigenization which involves enhancing curriculum competencies,
learning resources, and the even the instructional process in relation to the bio-
geographical, historical, and socio-cultural context of the learners’ community. In
preparing lessons, teachers are encouraged to make full use of these contextualization
strategies, if necessary, to make lessons more relevant and meaningful to learners.

F. ICT integration

35. ICTs are basically information-handling tools that are used to produce, store,
process, distribute, and exchange information (Anderson 2010). ICT integration in
teaching and learning involves all activities and processes with the use of technology
that will help promote learning and enhance the abilities and skills of both learners
and teachers. With the availability of ICTs in schools, teachers can integrate
technology in the planning, delivery, and assessment of instruction.

36. The use of computers can speed up the preparation of daily lessons. Lesson
plans may be computerized or handwritten. Schools may alsc use ICTs to store the
lessons that their teachers prepare. They can create a databank/database of lesson
plans and feature exemplary lesson plans in the school website or submit exemplary
lesson plans for uploading to the LRMDS portal. Teachers can then use the portal as a
resource for their daily lesson preparation. This way, teachers can support each other
by having a repository of lesson plans to refer to in preparing for their daily lesson.

37. Teachers can also integrate the use of technology into different parts of a
lesson. Various instructional strategies and methods can be delivered using ICT
equipment, peripherals, and applications. Teachers can plan learning opportunities
that allow learners to access, organize and process information; create and develop
products; communicate and collaborate with others using ICTs. Use of ICTs in lessons
is also one way of differentiating instruction inside the K to 12 classroom.
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G. Daily Lesson Log (DLL)

38. Teachers with at lcast onc (1) ycar of {caching experience, including tcachers
with private school and higher cducation institution (HEI) teaching expcrience, shall
not be required to makc a Dctailed Lesson Plan (DLP). Teachers who have been in the
service for at least one (1) ycar, handling learning arecas with available LMs and TGs
provided by the Department shall not be required to prepare a DLP. Instead, they shall
be required to {ill out a weckly Daily Lesson Log (DLL). Teachers are allowed to work
together in preparing DLPs and DLLs. Scasoned or veteran teachers shall also mentor
new or novice teachers in the preparation of DLPs and DLLs.

39. The tables below list the DLL templates and DLL samples attached in this
policy.

Tablel DLL templatm

| Ann(,xc ~ DLL Tcmplatcs - |
 _ Amex 1A ___ Kindergarten —
o Amex1B Grades 1 to 12 |
T " Anncx 1C Filipino Translation of DLL for lcarning 1
arcas using Filipino as mcdium of

e - instruction 1
___ Amnex1D , Multigrade , |
;_ __ Annex lE Altematlve Learning %ystcm‘ §

Table 2. DLL samples

| Anncxes | DLL Samples |
| Amnex2A_ | __ Kindergarten -
Annex 2B.1 N  Grade 4 - MAPEH B |

| Annex2B. g i ~_ Grade 4 - FlllPan |
~ Anncx 2B.3 : ~ Grade7 - English

I _Annex2B4 —— Grade 9 - Sciencc |
I Annex 2B5 | Grade 10 -EsP |
Annex2B.6 _4 Grade 11 - Rescarch in Daily Life |

Anncx 2C | Multigrade Classes |

Annex2D | Alternative Learning System “7}

Note that, the DLL sample for ALS includes terms that are familiar to ALS tcachers
who regularly usc these terms in their session guides anchored on the 4As (Activity,
Analysis, Abstraction, and Application).
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40. Objectives: This part of the DLL includes objectives related to content
knowledge and competencies. According to Airasian (1994), lesson objectives describe
the “kinds of content knowledge and processes teachers hope their students will learn
from instruction (p.48).” The lesson objectives describe the behavior or performance
teachers want learners to exhibit in order to consider them competent. The objectives
state what the teacher intends to teach and serve as a guide for instruction and
assessment.

The content standards refer to the learning area-based facts, concepts, and
procedures that students need to learn, while the competencies pertain to the
knowledge, skills, and attitudes that students need to demonstrate in a lesson. The
competency codes are also logged in this part of the DLL.

41. Content: The topic or subject matter pertains to the particular content that the
lesson focuses on.

42.  Leamning Resources: This part of the DLL asks teachers to log the references and
other learning resources that the teacher will use for the lesson. The references
include the particular pages of the TG, LM, textbook, and the additional materials
from the LRMDS portal. The other learning resources refer to materials such as those
that are teacher-made, authentic, and others not included in the references. This part
of the DLL can also include the supplies, equipment, tools and other non-print
materials needed for activities before, during, and after the lesson.

43.  Procedures: This part of the DLL contains ten (10) parts including:

a) reviewing previous lesson/s or presenting the new lesson. This part connects the
lesson with learners’ prior knowledge. It explicitly teaches the learners how the new
lesson connects to previous lessons. It also reviews and presents new lessons in a
systematic manner;

b) establishing a purpose for the lesson will motivate the learner to learn the new
lesson. It encourages them to ask questions about the new topic and helps establish a
reason for learning the new lesson;

c) presenting examples/instances of the new shows instances of the content and
competencies. This is also where the concepts are clarified;

d) discussing new concepts leads to the first formative assessment. Teachers shall
prepare good questions for this part. The teacher will listen to the answers of learners
to gauge if they understood the lesson. If not, then they re-teach. If the learners have
understood the lesson, the teacher shall proceed to deepening the lesson;

e) continuation of the discussion of new concepts leading to the second formative
assessment that deepens the lesson and shows learners new ways of applying
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learning. The teacher can use pair, group, and team work to help learners discuss the
lesson among themselves. The learners can present their work to the class and this
serves as the teacher’s way of assessing if the concepts are solidifying and if their
skills are developing;

f) developing mastery, which leads to the third formative assessment, can be done
through more individual work activities such as writing, creative ways of representing
learning, dramatizing, etc. The teacher shall ask learners to demonstrate their
learning through assessable activities such as quizzes, worksheets, seat work, and
games. When the students demonstrate learning, then proceed to the next step. The
teacher can add activities as needed until formative assessment shows that the
learners are confident in their knowledge and competencies;

g) finding practical applications of concepts and skills in daily living which can develop
appreciation and valuing for students’ learning by bridging the lesson to daily living.
This will also establish relevance in the lesson;

h) making generalizations and abstractions about the lesson will conclude the lesson
by asking learners good questions that will help them crystallize their learning so they
can declare knowledge and demonstrate their skills;

i) evaluating learning is a way of assessing the learners and whether the learning
objectives have been met. Evaluation should tap into the three types of objectives; and

j) additional activities for application or remediation will be based on the formative
assessments and will provide children with enrichment or remedial activities. The
teacher should provide extra time for additional teaching activities to those learners
demonstrating that they have difficulties with the lesson.

Flexibility is allowed in the delivery of the DLL procedures. Teachers do not need to go
through all ten (10) parts in every lesson. Teachers need to ensure that the procedures
of the lesson lead to the achievement of the stated objectives. The formative
assessment methods to be used by the teacher should determine if the objectives of
the lesson are being met. These ten parts should be done across the week.

44. Remarks: This is a part of the DLL in which teachers shall indicate special
cases including but not limited to continuation of lesson plan to the following day in
case of re-teaching or lack of time, transfer of lesson to the following day in cases of
class suspension, etc.

45.  Reflection: This part of the DLL requires teachers to reflect on and assess their
effectiveness. In this part of the DLL, the teacher should make notes on the number of
learners who earned 80% in the evaluation, the number of learners who require
additional activities for remediation and those who continue to require remediation,
the effectiveness of the remedial lesson, the teaching strategies or methods that
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worked well and why, and the difficulties teachers encountered that their principal or
supervisor can help solve.

H. Detailed Lesson Plan (DLP)

46. Newly-hired teachers without professional teaching experience shall be required
to prepare a daily Detailed Lesson Plan (DLP)} for a year. Applicant teachers as well as
teachers in the service including Master Teachers who will conduct demonstration
teaching shall be required to prepare a DLP.

Newly-hired teachers who earned a rating of “Very Satisfactory” or “Outstanding” in
the RPMS in a year shall no longer be required to prepare DLPs, while newly-hired
teachers who earned a rating of “Satisfactory” shall still be required to prepare DLPs
until such time that their RPMS assessment has improved.

However, when new content is integrated into the curriculum, all teachers are
required to write a detailed lesson plan for that content or subject matter.

47. The DLP format includes the following parts: Objectives, Content, Learning
Resources, Procedures, Remarks and Reflection.

48. Objectives: As mentioned above, the lesson plan objectives are statements that
describe the expected learning outcomes of the learners at the end of the lesson. The
objectives specify what students need to learn and thereby guide learners in carrying
out the lesson’s activities. They also direct the teacher in selecting the appropriate
learning resources and methods to use in teaching. The lesson plan objectives should
also be the bases for assessing student learning before, during, and after the lesson.

According to Airasian (1994), the lesson plan objectives “(1) describe a student
behavior that should result from instruction; (2) state the behavior in terms that can
be observed and assessed; and (3) indicate the content on which the behavior will be
performed (p. 57).” Lesson plan objectives should be aligned with curriculum
standards and must be stated in terms of what learners can/will be able to do at the
end of the lesson.

49. Content: This pertains to the subject matter or the specific content that the
lesson aims to teach. In the CG, a particular topic can be tackled in a week or two.

50. Leamning Resources: This is a list of resources that a teacher uses to deliver the
lesson. These include the references used and the other resources needed for the
different lesson activities. As stated above, the references a teacher may use include
the TG, LM, textbook, and resources found in the LRMDS portal used for the lesson.
The other resources include those described in the DLL above.
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1. Procedures: The procedurce details the steps and activitics the teachers and
learners will do during the lesson towards achicvement of the lesson’s objectives. The
procedure describes the learning cxperiences that lcarners will go through in
understanding and mastering the lesson’s content. Teachers may utilize procedures
that are generally rccognized and accepted in their field of specialization. The
procedure will also depend on the abovementioned instructional strategics and
methods that a teacher will usc to tcach the lesson. Flexibility is encouraged in the
implementation of the DLP procedure. Changes in the procedurc are allowed based on
time constraints or when adjustments in teaching are needed to cnsure learners’
understanding.

52. The procedure should clearly show the different parts of the lesson including
Before the Lesson, During the Lesson, and After the Lesson. As discussed above,
integrated into a DLP arc asscssment methods used by the teacher to regularly check
understanding of thc material being tackled. Formative asscssment of student
learning may be done beflore, during, and after a lesson and should be carried out to
measure attainment of the lesson objectives. Providing assignment or “homework” is a
form of post-lesson formative asscssment. The assignment should be related to the
day’s lesson. The assignment should allow learners to master what was lecarned during
the lesson or rcinforce what has been taught. Teachers must check assignments
promptly.

53. The giving of assignments is optional and should follow the provisions of
DepEd Memorandum No. 329, s. 2010 entitled Guidelines on Giving Homework or
Assignments to All Public Elementary School Pupils. Giving of assignments shall also be
optional in all other grade levels.

54. Remarks: This is the part of the DLP in which teachers shall document specific
instances that result in continuation of lessons to the following day in casc of re-
teaching, insufficient time, transfer of lessons to the following day as a result of class
suspension, ctc.

55. Reflection. This part of thc DLP should be filled-out right after dclivery of the
lesson. Teachers arc cncouraged to think about their lessons particularly the parts
that went well and thce parts that were weak and write about it bricfly. In the
reflection, teachers can sharc their thoughts and feelings about their lessons including
things about the lesson that were successfully implemented, nced improvement, or
could be adjustcd in the future. As in the DLL, teachers can also talk about their
learners who did well in the lesson and those who need help.

VII. Monitoring and Evaluation

56. The preparation of the DLP and DLL shall be part of the performance
assessment of those who arc in Tcacher I-III and Master Tecacher |1V positions
through the RPMS. Compliance with DLP and DLL preparation shall be monitored
following the RPMS cycle. Teachers with exemplary DLLs or DLPs may be provided
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with incentives. The definition and rubrics of exemplary DLLs or DLPs, will be issued
in a separate policy.

VIII. Ownership Clause
57. This policy in its entirety, including annexes is the property of DepEd. No part of

this document in any form or means should be sold or used to obtain profit or its
equivalent by an individual or group. Any violation shall be dealt with accordingly.

IX. Effectivity
58. This policy shall take effect immediately.
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